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Context

Edgware Primary is a larger than the average-sized primary school established in September 2014
when the infant and junior schools amalgamated. Pupils come to the school from a wide range of
cultural backgrounds. The proportion of pupils who speak English as an additional language is high.
The proportion of disadvantaged pupils and those who have special educational needs and/or
disabilities is above average.! The school was judged by the Ofsted inspection in May 2017 to be a
“rapidly improving” school and a ‘good school.”?

In 2015, the school decided “to train staff in different core strategies to help children with their
learning,” as a way of “gaining consistency in teaching approaches across the school.”® The current
head teacher was appointed in January 2016 and has continued to develop the Thinking School
approach to contribute to realising the school’s vision “that every member of our school community is
respectful, aspirational and committed to life-long learning and excellence”

The school has six core values that underpin an ethos in which pupils are encouraged to develop as
“critical thinkers and independent learners.”> One of the aims of the school is to enable pupils to
enjoy learning and promote life-long learning. The school has high expectations and aspirations for
both staff and pupils and “pupils behave well and are keen to learn.”®

Evidence Base

The University of Exeter received the school’s submission from the Thinking Skills Co-ordinator,
Natasha Rezai, evidencing the history of the school's journey and the work that the school had
undertaken over the past three years. The evidence on the school’s web-site included pictorial
evidence of displays around the school, newsletters, statements from staff, examples of teachers’
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planning, some evidence about how pupils apply and use the tools to enrich and enhance their
learning, communication with parents, presentations and standards of achievement.

However, as the evidence presented did not adequately outline how the school had met the fifteen-
accreditation criteria, the assessor spoke with the head teacher who then submitted further evidence
through the website and via email. This included an example of an assembly, two lesson observations
from Year 6, highlighted areas of the current school development plan, examples of a Year 2 and Year
6 pupil report, two examples of Governing Body reports and Drive Team minutes. In September, the
assessor also received power points of training that had recently been delivered to all school staff,
together with their reflections upon the school’s thinking journey.

School Ethos

From the evidence presented, it is clear that Edgware Primary School places a great deal of emphasis
and effort into creating a strong ethos and an identity that can quickly assimilate the pupils who come
from a variety of backgrounds. Parental questionnaires show that parents “agreed that their children

are happy at school and feel safe.”’

The school provides parents with a range of information. Parents are informed about the content and
approach of the thinking curriculum through the newsletter, school visits, workshops and information
on the web site. The school encourages parents to join in many aspects of school life.

Pupils are positive about their experiences and are “aware of what they need to do to be a good
learner..... They typically make comments such as, ‘teachers motivate us to learn,” and, ‘the school is

way better than before.” ®

Senior Management and Whole School Commitment

The head teacher has made a formal commitment to cognitive education as part of the school’s
development priorities. The head teacher views nurturing the thinking abilities of all their pupils as
not only an essential component in raising standards of learning and teaching, but also as part of the
school’s wider responsibility of developing caring, thinking adults of the future.

The Governing Body are supportive and committed to cognitive education and feel that the
implementation of thinking strategies throughout the school over the past few years has been
instrumental in improving the “quality teaching, learning and improved outcomes.”® During a recent
Governors’ Day they “were extremely impressed” to hear pupils and staff speaking confidently “about
different types of thinking” *° and how they use the strategies/tools.
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Governors are kept up to date about the school’s approaches to cognitive education through the
website, reports from the head teacher, presentations by pupils, and their own first hand observation
of learning through learning walks.

Governors and staff do not yet use some of the thinking strategies, tools in their own meetings
although by so doing their practical understanding of the use, value, and their application of the tools
would be significantly enhanced.

The drive team represents teaching staff who hold various responsibilities including subject leaders,
Assistant Heads, Deputy Head and the Head teacher. The lead teacher was the Deputy Head teacher
who was a member of SLT. Although there is no formalised job description for her role, performance
targets gave focus and recognition that thinking and learning are an integral part of her role and
responsibilities. The drive team hold regular meetings to discuss and reflect upon the teaching and
learning experiences related to the development of a thinking school. There is evidence that
demonstrates that the drive team monitors the impact of the cognitive approaches and as a
consequence of their findings, plan for future developments

There is much evidence to indicate that Edgware is receptive to new developments and initiatives.
The development of cognitive approaches has been part of the school’s vision and drive for
improvement since 2015 when the ‘Drive Team,’ after a session with an outside trainer from Kestrel,
decided to “Focus on Thinking Maps first.. (and) alongside this.. (we will) use Blooms to improve
planning and provide challenge and then bring in Habits of Mind and Growth Mindset.”** A plan was
put in place together with a package of CPD. to help the school “learn about these strategies, to
understand the thinking behind them, to effectively and successfully implement them across the school

as part of our ethos/vision alongside our key six values.”*?

The evidence suggests that such a plan was very aspirational and may have been over- ambitious.
Developing several strategies/tools alongside each other rather than introducing them one at a time
and so ensuring that staff and pupils are confident in one strategy/tool before embarking upon
another makes it difficult for any school to deepen and sustain their practise and knowledge. Perhaps
at that time it was not fully appreciated the amount of development and understanding necessary for
the efficacy of the strategies to become fully realised. The school now appreciates the need to
regularly clarify expectations and practise regarding the use of thinking tools by staff and pupils in
order to ensure progression, consistency and continuity.

Implementation

There is evidence that the school has been working towards fully embracing the cognitive approach
and has embedded a range of thinking tools and strategies into their practice in a relatively short space
of time. There is a clearly articulated long-term plan for the development of the thinking models that
is being actively followed. Good quality displays give evidence of high expectations from staff and

11 Head teacher’s report to the Governing Body 2015
12 bid



make apparent to visitors from the moment they enter the school, the value that is placed on cognitive
education.

The school has had “many changes in staffing since its amalgamation.”*® This gives the school the
added complexity of not just been concerned with providing ongoing, systematic professional learning
opportunities to deepen the expertise of existing staff in the use of the thinking models, but by
necessity, the school has had to be also involved in a continuous cycle of inducting new staff. In
addition, the school has many late entry pupils who have not attended the school from the early years,
who also need to be introduced to using the tools. This, together with a range of competing priorities
has inevitably affected the growth in the school’s understanding and practices. For example, it was
recognised that pupils were not given the opportunity to use all of the maps and so did not have
sufficient “secure knowledge of what each map is for and why they have chosen to use it.”** A
commitment was then made to “revise the maps each half term” and to “monitor books and displays

to make sure all maps are produced correctly.”*

Throughout the school ‘Visual Tools’ are used across many areas of the curriculum and there is some
evidence of their developing use. Evidence suggests that the use of the maps is largely teacher
directed but with age, more opportunities are given to pupils to choose their own visuals
independently. However, the potential of supporting pupils to reflect upon their learning using the
‘Frame of Reference,” or the metacognitive frame is yet to be established.

There is a strong emphasis in the school on the need to develop positive pupil learning behaviours and
dispositions to learning. The school has linked the ‘Habits of Mind’ with behaviour management and
the school’s behaviour policy. The habits are incorporated into their Restorative Justice practice and
are linked to their six core values of respect, tolerance, honesty resilience/perseverance, kindness and
being reflective. The ‘Habits of Mind’ have been introduced and ‘taught’ to pupils through posters,
assemblies and in their learning. The school appreciates the need to be continually energise their
practice to ensure that the ‘Habits of Mind’ remain current and of value to their pupils.

The school understands how Dweck’s work on “Growth Mind-set” is a critical component of being
successful with the Habits of Mind. It recognises that the learning behaviours and attitudes of their
pupils change when the belief that one’s ability to learn can be developed is consistently articulated
and experienced by the pupils. The school is beginning to use the Habits of Mind more effectively to
describe and define what pupils need to do in order to develop their capacity to learn.

The school has written their own 'resilience 'and ‘wonder’ curricula based on the book Wonder by

Palacio. Through this, pupils “have been given plenty of opportunities to investigate, reflect and

discuss a range of ideas that link intrinsically to Habits of mind and growth mindset.” ¢
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The school is now in a good position to develop their own ‘Edgware Primary’ understanding about
how they can build upon and deepen their pupils’ knowledge and understanding of the ‘Habits of
Mind’ to ensure that their procedures are appropriate to their pupils’ changing needs. At present, the
school is extending its awareness of what growth looks like for each Habit of Mind to help pupils to
show how they are progressively developing these positive learning habits, learning behaviours and
attitudes.

The school uses Blooms as its main strategy to develop questioning in the classroom. The Question
Matrix linked to Bloom’s Taxonomy, supports the questioning of staff who use Blooms in their
planning to develop the higher order thinking of pupils. “Success criteria using Blooms are given to
pupils to help them to challenge themselves further.”” However, there is little evidence that pupils
are using these tools effectively and independently to develop their own questioning skills.

Training

The school has taken a whole school approach to developing thinking through both in house and
external training and on-going support. The cognitive leader has received the same whole school
training as her colleagues. Staff meetings and other INSET opportunities are offered to all staff,
including learning support staff, as part of the continuing planned programme of professional
development. Such training has “taught them how to introduce methods into the curriculum for
teaching the skills of thinking and associated cognitive and meta-cognitive strategies.”*® The training
needs of staff are identified through monitoring and evaluation. Good practice is shared.

The evidence presented shows that most teachers and support staff are using the tools well and this
has helped to develop consistency and the developing use of a common thinking language across the
school. The drive team support staff in their planning and use of the tools through mentoring and
coaching. The Drive Team should continue to create opportunities to discuss thinking processes and
share good practice and to regularly revisit the tools to continue to refresh and develop the skills of
all staff and pupils and ensure that any emerging variations or misunderstandings are addressed. This
will keep the strategies and tools alive and prevent the development of thinking from becoming just
another initiative.

Recently in a whole school Inset, the school reviewed and reflected upon the journey it had made so
far. All staff and several governors examined what it means to be a ‘thinking school’ and how their
cognitive practice is ‘particular’ for their school.

They revisited the three guiding principles of a thinking school and considered how this has influenced
the practices and values of Edgware Primary School. This shared open voicing of their understandings,
opinions and interpretations has helped to clarify and give renewed emphasis to the principles and
vision of the school.
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Assessment & Outcomes

The self-perceptions of staff are very positive about the cognitive approaches used and outlines how
they value the whole school focus on learning and thinking. They are convinced that the whole school
approach to developing thinking has had a positive impact upon pupils’ attitudes to learning and on
the standards achieved. The head teacher also feels that this has had a very positive effect in terms of
teaching, planning and delivery, and that the curriculum is now much more focused on developing
thinking.

The school is clear that the focus on cognitive development through a whole school consistent
approach to learning has improved “pupils’ attitudes toward their own learning and behaviour,”
“increased their enjoyment,” “developed their independence,” contributed to “high quality teaching,”

and led to “better pupil progress” *°

and outcomes. Staff comment that pupils are more resilient and
resourceful, that they are working harder, are more aware of their own potential, more confident to

take risks, more responsible as learners and more reflective.

Although it is difficult for the school to evidence that the impact of their cognitive focus has led to
these positive developments, the improvement in the progress of most pupils over the past few years
demonstrates the positive impact that the thinking school approach has had upon teaching and
learning at the school.

There is qualitative data from all staff and the head teacher about how the development of learning
behaviours are associated with positive outcomes for pupils and are correlated with academic
outcomes.

The school has recently used has ‘Myself as a Learner Scale.” (MALS) with selected pupils from Year 5.
In general, the results indicated that the pupils tested were “confident learners who have a range of
strategies to tackle new and difficult work... (who) like solving problems, are confident to attempt new
work and understand the importance of thinking carefully about work.”?° The school intends to carry
out the MALS or similar assessments in the autumn term of 2018 and to repeat the activity in summer
tern of 2019, to “allow us to evaluate the impact of the development of Thinking Skills across the
school.”*

School reports to parents identify learning behaviours in a generalised way but these do not
specifically mention the progress that pupils are making in the use of the tools/ strategies. This is
because at present, the school has not gained quantitative data regarding the development of pupils’
cognitive development as learner, although the school recognises the importance of doing so. The
intention is to include the peer assessment of pupils as well as their self-assessment.
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Evaluation of Programmes

The cognitive school action plans highlight in general terms the impact of the school’s actions. Some
guantitative data is collected regarding the implementation of new developments through learning
walks and the more the formal observations of learning and teaching, which provide objective data
regarding the progress the school is making. It may be helpful for the school to undertake more
focused monitoring on particular aspects to sharpen the evidence base and to highlight with greater
accuracy, any areas that the school needs to develop. For example, triangulating evidence to support
the self- perceptions of staff and pupils would provide variety in the sources of data and support a
better understanding of the extent of the impact on learning and teaching.

Ownership

There is no doubt that Edgware Primary has taken on the cognitive approach to learning through
introducing and expanding their repertoire of practices with certain tools and strategies. There is
evidence that the school is beginning to integrate these practices both in how they are used together
and in the way they have become part of the practices used throughout the school and across roles
and ages. Through the linking of Habits of Mind to the ‘Virtues’, the behaviour policy and developing
its own curricular, the school has laid a strong foundation that ensures that tools are relevant to the
needs of their pupils.

Conclusion

The range of evidence submitted, discussions with the Head confirms that Edgware Primary School
meets the criteria set by Thinking Schools @Exeter as a Thinking School. In some areas, the school
fulfils the criteria more strongly than others. | therefore recommend that accreditation be awarded
until September 2021.

| would like to thank the head teacher and the previous deputy head teacher for the evidence base,
for giving her time in submitting additional information and for the interesting and professional phone
discussions.

Further Recommendations

| conclude my evaluation with some suggestions as to how the school could continue to develop and
refine their practice as they move forward. This might include:

» To revisit, refine and develop David Hyerle’s Thinking Maps, focusing on using all the maps
from early years, ensuring that the maps are used correctly and further developing the use of
Maps progressively in combination with each other and in all areas of the curriculum.

» To develop the use of the metacognitive frame of reference for all Thinking Maps where
appropriate, in order to give meaning to the maps and to take thinking to a higher level
through validation, offering different perspectives and explaining the importance of the
information on the map.



» To sharpen monitoring and evaluation processes to ensure consistency, effectiveness and
progression in the use of the tools throughout the school, to triangulate staff and pupil self-
perceptions by gaining more focused first hand evidence and quantitative data.

> To develop a clear picture with pupils of what progress looks in each Habit of Mind ( or those
Habits which the school has chosen to focus upon;) so that staff and pupils can develop clear
learning goals and staff can create assessment and design learning experiences to ensure
pupils are developing, maturing and internalising their Habits of Mind.

» To consider adapting or developing some of the tools so as to increase the ownership of pupils
and staff.

> To continue to embed, deepen and sustain its efforts to develop pupils’ questioning and their
effective use of the questioning tools.

» To use the criteria of an Advanced Thinking School to frame future developments, to deepen
and extend the understanding and expertise of Edgware School.
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